Project Acronym:

Project Title:

Contract Number:

Starting date: 01.11.2008

eGOS

eGOS - eGovernment and eGuidance Services

CIP ICT PSP 224971

Ending date:

31.10.201

Deliverable Number:

Title of the Deliverable:

Task/WP related to the Deliverable:

Type (Internal or Restricted or P

Author(s):

Partner(s) Contributing:

D 3.1 (version 1)

Ethical guidelines for e-guidance delivery and usag

ublic) : Public

WP 3 Ethics and data security devices

Mr. Raimo Vuorinen, Institute for Educational Reséa
University of Jyvaskyla

Mr. James P. Sampson, Jr., Institute for Btanal
Research, University of Jyvaskyla

Mrs. Cristina Nucuta, City Hall of lasi, Romania

Contractual Date of Delivery to t

Actual Date of Delivery to the CEC:

he CEC: 28.02.2009

16.03.2009

WP leader

Company name: City Hall of lasi

Name of representative: Cristina Nucuta
Addres: Bld. Stefan cel Mare si Sfant ni
11, 700064 lasi, Romania...............
Phone number: +40232267626

Fax number: +40232267626.

E-mail: ncris@primaria-iasi.ro

Project Co-ordinator

Company name: Arezzo Provincial

1 Government

. Name of representative: Paolo Grasso
Address: Via M. Falco n.49/55
| - Arezzo
Phone number: +39.0575.402826
Fax number: +39.0575.3998213
E-mail: pgrasso@provincia.arezzo.it

Technical Co-ordinator

Company name: Melius srl

Name of representative: Cristina Cogoi
Address: Via San Felice, 3

| - 40122 Bologna

Phone number: +39.051.2960203

Fax number: +39.051.274419

E-mail: cristina.cogoi@meliusitaly.eu

Project WEB site address: www.egos-cip.eu




D3.1.- Ethical guidelines for e-guidance e@ Eﬁﬁiﬂfﬁem

deliverv and usaa:

EXECULIVE SUMIMAIY ...eiiiiiiiiiiie ettt ettt e e et e ettt e e e sttt e e e e et et e e e e s e e e sasseeee e e sbeeeeeaansbeeeeeansbeeeeeanreeanns 3

1] 0o [8 Tox (o] o PP PPPT S PPUPRPRPPN: 3

Service DeliVErY At @ DISTANCE ........uuuviiiceeeeeeeiieiii s e s s s s e e s e s e e e s e e e e aaeneeas 5

Inadequate Guidance Support for Individuals Ush@guedance RESOUICES ......ccceevveeeveeeiii s i 6
Reading DiSabilitIes.........cccoiiiiiiii e 6
Limited Verbal ADILILY ..o 6
Limited Knowledge, Confidence, and MOtIVALION e ...vvvererreriiiiiiiiseeeeee s saseeennrennnennnnnnnes 6
Negative Career ThOUQGNTS ........ooii it eeeee e e e e eeeeeeeeeesesessassssssssnnnnnes 6
RECOMMENUALIONS. ....eeeeiiieie ettt ceee ettt e ettt e e e e e e bbb e e e e as s s bbbt e e e e e e e e e s nsbbbbeeeeaaeeens 6

Problems with DiStanCe GUITANCE ............uuuiiiiiiiiieiiiiiiiiie et e e s s e e e e e e s s ab b e e e e eeeeeeaans 7
1) (oTq 4 aT=To @0 g 15T =T o | OO P PPPPPTR PP 7
[RL=Tolo] 0 010 pT=T 0 o F= 4[] o TP PRSPPI 7
EMEIQENCY SIUALIONS .....ooeiiiiiiiiieee et ettt ettt ettt ettt ettt e et e e et e e eeaeaeaaaeaaaaeeaeeeeeeeeeeeeeereeeeeeeeens 7
RECOMMENUALIONS. ....etteiieiee ettt eeee ettt e e e ettt e e e e e e s bbb e e e e e s s s b bbb e et e e e e e e s e s bbbt e e eeaaaeeeas 7
Client Suitability for the Nature of Distance GUIB ...............c.coeeeee e, 7
RECOMMENUALIONS. ....eteiiiieie ettt ceee ettt e e e ettt e e e e e e s bbb e e e e e s s s bbbttt e e e e e e e e e nbbbbeeeeaaaeeeas 8
Limited Practitioner Awareness of MUltiCURUIal UBSS ............coooviiiiiiiiiiiiie e 8
RLzTolo] 0 0] apT=T 0 o F= 4[] o U PP 8
Limited Client ACCESS 10 the INTEIMET ... 8
RL=ToTo] o 010 pT=T 0 o F= 4[] o U PP 8

Limited Practitioner Awareness of Local Circumstsithat may Impact the Client............... coum. 8

RECOMMENUALIONS. ....eteiiieeie ettt ceee ettt e et et e e e e e e s e e e e e s s s bbb b et e e e e e e e e e e nsbbbneeaeaaeeeas 8
Lack of Clarity About Practitioner CredentialS...............eevvveviieiiiiiiiiiiiiiiiiiieiieeneeeeeeeeeeeereeereen. 8
RECOMMENUALIONS. ....eeiiiiiiee ettt eee e ettt e e ettt e e e e e s e bbb e e e e e s s s bbb bbbt e e e e e e e e e e asbbbeeeeaaaeeeas 9
Validity of Career Assessments and Information Aakadle on Web Sites ..., 9
Validity Of CarEer ASSESSIMENT ........uuuuiitieeemeeeeenatsa s e s s s e e e e e e s e e s e e e e s e e s eeeeaerraa e s s s e e s s e e e e e e e aeaaeeas 9
RECOMMENUALIONS. ....eeeiiieeee ittt eee e ettt e e e ettt e e e e e e e e bbb e e e e e s s s bbb bttt e e e e e e e s s nsbbbreeeeaaeeens 9
Validity of Career INfOrmation ...............o oo e, 10
[L=Tolo] 0 0] apTT 0 o F= A [0 o I PP PP 10

A Model for Providing Appropriate Support for ClisnJsing e-GuidancCe.................eevvvvevsmmmmmmreeeeeeennes 10
Choosing a Level of Service Appropriate for Cliefeadiness for Decision Making .................. 10
A Four-Step Model for Promoting Effective Use oGeidance Resources...............coeeee oo 11

T (=T 1] TP PPTP S SPPUPRPPPRN 12



D3.1.- Ethical guidelines for e-guidance e@s :é‘éifé?ﬁ?ﬁem

deliverv and usaa:

EXECUTIVE SUMMARY

This report refers to the principles which shouttni the basis of e-guidance. The goal of
establishing ethical principles for the design aisé of ICT in career guidance has been to pronfae t
effective provision of career resources and theogiffe delivery of career services. The intentibetbics is
also to protect the welfare of clients by identityipotentially harmful computer applications as |veel
identifying services making inappropriate use of IGuidance practitioner competences are esseatiae
effectiveness of ICT-based career resources andcssr Achieving an appropriate level of practigon
competency with ICT also helps to avoid potentiaiaal problems resulting from guidance practiticae
actions or failure to act.

This report made a comparison between guidancécssreffered traditionaly (face-to-face) and the
use of ICT tools in e-guidance. Were identifiedgioke risks that may occur by providing e-guidanseg
ICT tools, namely: inadequate guidance supporirfdividuals using e-guidance resources, problenth wi
distance guidance, and the validity of career assests and information available on the Internet.

There are some recommendation for ethics in e-guita

- Web sites that provide career assessments andmafion should include links to
qualified and credentialed practitioners who casvjgle guidance when needed.

- Guidance professionals use informed consent tocatelito clients what persons are
collecting and have access to the client’'s persmfiaimation, what security issues exist
with an online format, and for how long records| e stored.

- Guidance professionals educate their clients comegrthe challenges and problematic
situations that may occur during distant guidance.

- Guidance professionals screen clients for suitgbiith respect to the specific distance
services intended to be used.

- If possible guidance practitioners should limittdrece guidance to clients from cultural
backgrounds that are familiar, or do appropriateppration when offering services to
clients from cultures that are different from oneign.

- Guidance practitioners should assess their owrl t#vareparedness to work with clients
from a different locale.

- Evidence of the quality of the assessment, inclydeldiability and validity, need to be
included in the professional manual and trainingemals for the measure.

- The intended purpose, the target audience, angddfestial use of the information should
be clearly identified.

This report presents a model for delivering diseagaidance in an ethically responsible manner (A

Four-Step Model for Promoting Effective Use of eidaunce Resources). This model provides a sequédnce o
helping strategies that include (1) understandi2grecommending, (3) orienting, and (4) follow-up

INTRODUCTION

Lifelong guidance refers to a range of activitiggt enables citizens of any age and at any joint
their lives (lifelong) to identify their capacitiesompetences and interests, to make meaningfuaiatidnal,

! Examples of such activities include informatiordatvice giving, counselling, competenassessment, mentoring,
advocacy, teaching decision-making and career neameugt skills. In order to avoid ambiguity, sinceaaiety of terms
are used in Member States to describe servicegedda these activities, including educational,atamnal or career
guidance, guidance and counselling, occupation&agee/counselling services, etc., the term ‘guigaris used

3
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training and occupational decisions and to manhge tndividual life paths in learning, work andhet
settings in which these capacities and competesreekearned and/or used (lifewide). Guidance isipex
in a range of settings: education, training, emleyt, community, and private.

Guidance is intended to assist clients in makirigrmed and careful decisions about occupations,
education, training, and employment over a lifetinGareer services and career resources are key
components of guidance provision. The deliverya¥iges and resources to clients can be face-mifac
career centers and schools or at a distance vizldgyghone or via the Internet.

* Clients include employed and unemployed young people ahdtsa who may or may not be
involved in education and training.

» Servicesinclude self-help, brief staff-assisted, and imdiiial case-managed services, as well as
services delivered at a distance, where staff mesrdgsist clients in making informed and careful
decisions.

* Resourcednclude assessments and information that are mkeditp help clients clarify what they
know about themselves, their career options, aeid #pproach to decision making.

» Career centerprovide a location where staff members from onenore organizations deliver and
services and resources to assist clients in makswgcessful transition to employment or additional
education and training. Career centers are oftandan government agencies, as well as colleges
and universities.

e Schools include a wide variety of educational institutionsuch as secondary schools,
vocational/technical schools, colleges, communileges, further education colleges, polytechnic
institutions, and universities, who provide sergiemd resources to assist their students in making
successful transition to employment or additiomlaation and training.

* Non-formal and informal settingsiclude guidance provided by volunteers or profassis from
other fields (e.g. youth and community workers).nly also include guidance professionals
working through these non-formal guidance agencreformal guidance professionals working in
non-formal settings (e.g. workplaces).

The provision of e-guidance is becoming increasimghmmon and includes both services and
resources. Successful e-guidance complements nmraditidnal face-to-face guidance. These two
approaches can be used separately or in combindépanding on the needs of the client as shown in
Figure 1.

throughout this text to identify any or all of teeBorms of provision and Member States should jm&drthe term as
referring to the appropriate provision in their oawuntries. The definition of guidance is that agdpn the “Council
Resolution on Strengthening Policies, Systems aadtiees for Guidance throughout Life” (May, 2004).
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Figure 1. Integrating Face-to-Face and Distanc@ess and Services in e-Guidance

SERVICE DELIVERY AT A DISTANCE

Service delivery at a distance is a key elemeet@lidance and includes client use of Internet Web
sites with support from a career guidance practiticor practitioner interaction without use of alsite.
Practitioners can interact with clients via e-maihat, telephone, or videoconferencing. Distance
interventions range from practitioners offeringdbranswers to simple questions to the provisiosesferal
sessions of guidance. A variety of service-delivigyels can be facilitated at a distance, including
supported self-help, brief assistance, or intenaBs&stance. Practitioners can respond to quesigsiag
from clients’ use of self-help resources on a Wieh 8rief assistance can be provided to clients weed
help in locating and using resources on the Weh #ittensive assistance can be provided by schadule
individual guidance appointments (Sampson, 2008).

Clients’ use of distance services and resourcedearoth a necessity and a convenience. Distance
delivery can be a necessity for (a) individualswdtsabilities who have mobility problems, (b) ividiuals
in remote geographic areas without reasonable atoesareer resources and services, (c) individuhts
need access to guidance practitioners in otherrgpbiz locations with specialized expertise, anfl (d
individuals who have been reluctant to seek asgistavith a career choice and view the anonymitthef
Internet a safe place to start obtaining resouacesservices. Web sites are a convenience forithdils
who want to access resources and receive servitsgl® of normal business hours or who want to scce
resources and receive services at their place siflaece or work (Sampson, 2008; Sampson & Bloom,
2001).

While service delivery at a distance has the pakta provide effective assistance to individuals
making career choices, several ethical issues egatively impact the client. These ethical issunetude:
The remainder of this paper identifies these ethissues and makes recommendations on strategies
intended to prevent these issues from compromitireg effectiveness of e-guidance. Specific ethical
problems include, inadequate guidance supportridividuals using e-guidance resources, problems wit
distance guidance, and the validity of career asgests and information available on the Internbe final
section of the paper presents a model for deligediatance guidance in an ethically responsiblermaan
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INADEQUATE GUIDANCE SUPPORT FOR INDIVIDUALS USING E-GUIDANCE RESOURCES

While some individuals can make good use of e-quidaresources on a Web site, others cannot
make effective use of assessments and informatiimnout assistance from a guidance practitionerstMo
Web sites provide no recommendations indicatingcineumstances when self-help is inappropriate @and
guidance intervention is needed. Individuals may VW&eb-based self-help resources, experience difficu
and inappropriately conclude that they cannot dpetk when in fact a guidance intervention mighteha
been effective (Sampson, 1999). Prince, Chartramd] Silver (1999) noted that there is an ethical
responsibility for developers of Web sites to iradecwhen there is a potential need for individualseek
assistance from a counselor and how to secure ik following factors can indicate that an indidl
may need assistance from a guidance practitionerder to benefit from using a Web-site.

READING DISABILITIES

Haring-Hidore (1984) observed that the reading @edsistence requirements associated with
CACG systems may make system use particularlycdifffor students with reading disabilities.

LIMITED VERBAL ABILITY

Chapman and Katz (1982) found that individuals viawer verbal ability had more difficulty in
using occupational information in career choicelividuals with lower levels of intellectual developnt
made less effective use of a computer-assiste@icguedance system (Roselle & Hummel, 1988).

LIMITED KNOWLEDGE, CONFIDENCE, AND MOTIVATION

Dungy (1984) found that individuals with less safd occupation knowledge, less confidence, an
unwillingness to assume responsibility for decismaking, and an unwillingness to use resources,|esss
successful in using a computer-assisted careeago@system.

NEGATIVE CAREER THOUGHTS

Negative career thoughts about self, occupatiand ttee decision making makes it more difficult to
make career choices. Individuals with negative eatieoughts are more likely to be in a state o&aision,
as well as having less vocational identity, chae#gainty, and knowledge about occupations anditrgi
Negative career thoughts also make it more diffibad individuals to think clearly about themselyéseir
options, and the process of decision making (Samp3eterson, Reardon, Lenz, & Saunders, 1996).

| RECOMMENDATIONS

Web sites that provide career assessments andnafion should include links to qualified and
credentialed practitioners who can provide guidawben needed. These Web sites should also
indicate the circumstances when self-help is inappate and when assistance is likely needed
from a guidance practitioner.

If there is any evidence that the client does matemstand the results, as evidenced by e-mail or
telephone interchanges, the practitioner must réferclient to a qualified career practitioner in
one’s geographical area.
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PROBLEMS WITH DISTANCE GUIDANCE

While many potential benefits can result from tise of distance guidance, several potential ethical
issues can result in serious problems. These patesthical problems include the quality of assemst®
available on the Internet,

INFORMED CONSENT

When using distance services, clients need to Ibeifiiormed about the nature of the services they
are receiving, including what the service entaild &ow it is delivered. Privacy, confidentialitggal and
ethical questions, grievances, termination andrappropriate questions should be addressed iseitvice
delivery process. An informed consent statemerit ih@ndorsed by the client is one option for hegpi
clients understand the services they are rece{Ragis, 2007).

| RECOMMENDATION

Guidance professionals use informed consent taabeito clients what persons are collecting and
have access to the client’'s personal informatiomatwsecurity issues exist with an online format,
and for how long records will be stored.

EMERGENCY SITUATIONS

A variety of emergency situations can result innhdo clients or others. A critical emergency
situation can occur when a client discloses thay tare contemplating harming themselves, including
committing suicide. Another critical situation carise when a client discloses that they are planton
harm another person (Ravis, 2007). Both of thekeatsbns require prompt and decisive action by the
counselor.

| RECOMMENDATIONS

Guidance professionals educate their clients comogrthe challenges and problematic situations
that may occur during distant guidance. Guidancafegsionals help the clients to anticipate
preventive measures as well as strategies to ddakwmerging problems.

Guidance professionals familiarize themselves wathailable local resources for support in
emergency situations in working with clients witbsgibilities of harm to self or of harm to others.

CLIENT SUITABILITY FOR THE NATURE OFDISTANCE GUIDANCE

Some clients have characteristics and circumstatiagsmake distance guidance an inappropriate
option for receiving services. These include, higahxious, severely depressed or disturbed (Malone,
2007b; Ravis, 2007). Some clients may not haveoneputer skills required to successfully accestsdce
services. These include e.g. skills to express saiein writing or to use asynchronous or synchrmno
communication.
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| RECOMMENDATIONS

Guidance professionals screen clients for suitghilith respect to the specific distance services
intended to be used. The technical competencessagefor the client to make successful use of
distance guidance also need to be assessed byittage professional.

The guidance professionals have to assure thalite who is requesting service can profit from it
in this mode. A judgment should be made whethematrthe client appears to be able to process
information through an Internet medium.

LIMITED PRACTITIONER AWARENESS OFAMULTICULTURAL ISSUES

If practitioners have limited awareness of varioudticultural issues, they may be unprepared to
provide guidance services to clients in distant momities that differ from the groups they typicadigrve
(Anthony & Jamieson, 2005; Malone, 2007b; Ravi©)720

| RECOMMENDATION
If possible guidance practitioners should limit tdixce guidance to clients from cultural

backgrounds that are familiar, or do appropriagpgration when offering services to clients from
cultures that are different from one’s own.

LIMITED CLIENT ACCESS TO THHNTERNET

Some clients may not have access to the Interrssteb@esources and services they need due to their
limited financial resources (Malone, 2007b; Samp4®91; Sampson & Bloom, 2001).

| RECOMMENDATION

The guidance practitioners should assist theintdién locating facilities with low cost or withefe
public access to the Internet.

LIMITED PRACTITIONER AWARENESS OA.OCAL CIRCUMSTANCES THAT MAY IMPACT THE CLIENT

Practitioners providing distance guidance servitey be unaware of circumstances in a remote
location that can have an important impact on tlentbeing served, such as a practitioner's unaness
of a recent economic crisis in a distant commutkigt seriously restricts employment options for ¢hent
they are serving (Sampson & Bloom, 2001; Bysshea&éns, 1999; Watts & Dent 2007).

| RECOMMENDATIONS

Guidance practitioners should assess their own Igfvpreparedness to work with clients from a
different locale.

Guidance practitioners should do appropriate pedjmar when offering services to clients from
different locations that can have impact on thelgace process.

LACK OF CLARITY ABOUT PRACTITIONER CREDENTIALS

Some practitioners provide little or no information their Web sites describing their credentials
(such as education, training, supervised expergnideenses, certificates, or registration) thatkendt
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difficult for clients to make informed judgmentsaalb the appropriateness of the practitioner to esklr
their needs (Sampson & Bloom, 2001). Practitiongtlout the specific competencies unique to deligr
distance guidance may knowingly or unknowingly pdevinadequate service to clients (Ravis, 2007).

| RECOMMENDATIONS

Guidance professionals provide clients with infotiora about their credentials and qualifications
they, as well as any other professional who hassacto client information.

VALIDITY OF CAREER ASSESSMENTS ANDINFORMATION AVAILABLE ON WEB SITES

Career assessments and information are often leyesits of distance guidance. Unfortunately,
career assessments and information available okViie vary widely in the evidence provided to suppor
the validity of the resource. In most cases therditile or no information on how the resource was
developed, the extent to which bias towards varigiips has been limited, and While there is some
recommendations to practitioners on how to useréseurce in various settings with various poputatjo
this information is inconsistent. To an uninformeublic, the attractive presentation of assessmands
information can cover up the fact that the resouneg be inherently invalid and potentially harmful.

VALIDITY OF CAREERASSESSMENT

Numerous career assessments are available ontémedth Some of these resources are available at
no cost, while other assessments are providedfer per use basis. Lumsden (2007) noted that prsble
exist related to quality and confidentiality. Maagsessments provide little to no evidence of thakiéty
and validity of the measure. The results and angrpmetation of the results are compromised if the
assessment is not consistently measuring what ittéhded to measure. This can lead clients to make
inappropriate conclusions about themselves and theeer options.

Oliver and Zack (1999) examined the quality of 4cost career assessment web sites. “While easy
to use, the sites, provided only a moderate degfdest interpretation and fit into a schema ofeear
planning only to a limited extent... few sites praddmuch information about the developers of the sib
site asserted that its assessment instrument vidstea for self use...” (p. 323). Given the typigadlasy
access that clients have to the Internet, the Gickvidence on the validity of self-help assesseast
particularly problematic. The quality of interprétas provided for self-help tests is crucial wheo
practitioner is available (Oliver & Chartrand, 200This lack of evidence on validity makes it difit for
practitioners or the public to determine whethetest is measuring what it is advertised to measure
(Sampson & Lumsden, 2000).

| RECOMMENDATIONS

The assessments must have been validated foreplfdse if no guidance support is provided, or
that appropriate guidance intervention is provithedore and after completion of the assessment
resource if the resource has not been validateseiéhelp use.

Evidence of the quality of the assessment, inclydetiability and validity, need to be included in
the professional manual and training materialgHhermeasure.

Assessments originally developed in paper-and-pdoonat must have been tested in computer
delivery mode to assure that their properties laeesame in this mode of delivery as in print form.
Or the client must be informed that they have matbeen tested in this same mode of delivery.
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VALIDITY OF CAREERINFORMATION

Potential problems exist with the validity of careadormation available on the Internet. Errors may
occur in the collection or processing of the or@jidata. For example, occupational informationért t
format may be valid, but the coding process thakslioccupational information with self-assessment
variables could be invalid, resulting in an inagprate list of occupations for the user to considédso,
bias on the part of the information developer mayehinfluenced the presentation of the data, e.g.
organizations wishing to portray an occupation regtitution in the most positive manner possiblet{Ga
1994).

| RECOMMENDATIONS

The intended purpose, the target audience, anpadiestial use of the information should be clearly
identified in the introduction to the material.

The date of publication of the career informatitrodd be clearly indicated as well as how the
validity and impartiality of the information is greanteed.

Evidence should be provided that the informationvjated is accurate and free from distortion
caused by self-serving bias, sex stereotypingatediresources. The vocabulary of the information
should be appropriate to the target group of users.

A MODEL FOR PROVIDING APPROPRIATE SUPPORT FOR CLIENTS USING E-GUIDANCE ‘

As stated previously, providing clients with assessts and information via the Internet without the
practitioner support they need to make effective ab these resources is a serious ethical issume So
clients with a low readiness for career decisiokinaare unlikely to make effective use of assesgmer
information on a Web site without assistance fromuadance practitioner. In order to maximize ethica
delivery of e-guidance, the design of Web-baseaararesources needs to anticipate points at which
practitioner assistance would be appropriate. &nhyil the design of distance guidance needs tadecl
models of practice that are likely to help cliewith varying needs make effective use of Web-basader
resources. This section continues with a discusefotie level of service that is appropriate foewts’
readiness to make career choices and concludesantéscription of a four-step model for promoting
effective use of e-guidance resources.

CHOOSING ALEVEL OF SERVICE APPROPRIATE FORCLIENTS' READINESS FORDECISIONMAKING

Clients vary greatly in the type and amount of supphey need to make informed and careful
career choices. The type of help provided dependbd® nature of the decision that clients are n@glsnch
as an occupational, educational, training, or egrpknt choice. The amount of help clients need dépen
on their readiness for decision making. Readinesscéreer decision making involves the capability o
clients to solve career problems considering thraptexity of their life circumstances. Capabilityfees to
internal factors (such as motivation, capacityhiok clearly, confidence in decision making, wilimess to
accept responsibility for choosing) that make itrepar less, difficult for a client to make care#ioices.
Complexity refers to external factors (such as femily, society, the economy, and organizationgt th
make it more, or less, difficult to make careerisieas (Sampson, 2008; Sampson, Reardon, Petetson,
Lenz, 2004).

Clients with a high level of decision-making capipiand a low level of life complexity typically
have a higher level of readiness and experiencerfewallenges in making choices. Clients havingva |
level of decision-making capability and a high llewé life complexity typically have a lower levelf o
readiness and experience more difficulty in makoiwices. The level of assistance provided by a

10
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practitioner should match the decision-making neests level of the client. In the differentiatedvims-
delivery model (Sampson, 2008; Sampson, Reardderdem, & Lenz, 2004), clients with high readiness
for career choice receive self-help services, tdiamith moderate readiness receive brief staffséadi
services, and clients with low readiness receidévidual case-managed services. All three levelksenfice
can be provided face-to-face or at a distance.

A FOUR-STEP MODEL FORPROMOTING EFFECTIVEUSE OF EGUIDANCE RESOURCES

A variety of assessment and information resoure@sbe delivered via e-guidance. These resources
are designed to help clients clarify what they ustdad about themselves, their options, and the iway
which they make decisions. The insights and leargiained from the use of these career resourcas is
important element in helping clients make informead careful choices about occupations, education,
training, and employment. Assessments include  teststruments, and questionnaires. Sources of
information include books, pamphlets, brochurekesfi computer applications, and multimedia. These
sources of information supplement other options daiming insight and learning, such as input from
significant others, information interviews, shadogi paid work experience, education, training, atder
work, work-study programs, and leisure activitid®eb sites provide clients with remote access to
assessments and information, although some clientst have access to, or choose not to use, theét.
Face-to-face access to career resources is awadabhreer centers and schools.

Practitioners can deliver career services via d;rohat, telephone, or videoconferencing to clients
who may be underserved with face-to-face servicesho may prefer the convenience of remote asgistan
The services that practitioners provide at a distarary in intensity and duration, from answerimge
guestions about a Web site, to helping clients find use resources on a Web site, to the provision
guidance.

The following four-step model can be used to hdipnts make the most effective use of career
assessment and information resources (Sampson,).206& model provides a sequence of helping
strategies that include (1) understanding, (2) meoending, (3) orienting, and (4) follow-up as showwn
Table 1 below and then described in more detail.

1. Understanding- The guidance practitioner clarifies the clierdateer assessment and information
needs by:

o Clarifying the client’s readiness for decision ki

o Clarifying what he or she needs to know to makaraer choice (such as self-knowledge related
to values, interests, and skills and knowledgeatémptially appropriate occupations and related
educational, training, and employment opportunjties

o Clarifying what he or she needs to do to make aarathoice (such as identifying a preliminary
sequence of decision making tasks appropriateisoothher needs).

2. Recommending The guidance practitioner suggests e-guidarsaurees (career assessments and
information) that are appropriate for the needthefclient by:

o0 Determining the career assessments and informttairare likely to help the client achieve his
or her goals.

o Determining the amount and nature of practitiongmp®rt from a guidance practitioner that the
client will need to make effective use of careexegsments and information.

0 Selectingand sequencingcareer specific assessment and information reseuttat are most
likely to meet the needs of the client, whilacingthe use of these resources at a rate that is
appropriate for his or her readiness for careeisa@tmaking.
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= Selectingresources is best achieved as a collaborativeepso@here the client is aware of
his or needs and understands the potential thaifEpeesources have for meeting those
needs, such as how completing a self-assessmeibecased in identifying occupations for
exploration.

= Sequencingesources is needed when what is learned frong usie resource is necessary
to benefit from using a second resource, such dewag occupational information and
instructions for conducting an information intemwibefore completing the interview.

» In terms of pacing clients with low readiness for decision makingn caasily be
overwhelmed with a large number of tasks of angtaving a learning disability, limited
cognitive ability, poor literacy, restricted langéa proficiency, and mental health
difficulties also make it more likely that a cliewill be overwhelmed with learning tasks
associated with using assessments and informafisna client who is overwhelmed
becomes aware that he or she is not learning efédgt there is an increased chance of
anticipated failure and subsequent disengagemetiieiguidance process. It is better to
start slowly by having a client use only a few tgses and then check to see that he or she
is learning successfully and then increasing, rnagiing, or decreasing the pace of resource
use as appropriate. As a client’'s experiences sadodearning their confidence builds and
then it is possible to proceed more quickly in gsérguidance resources.

0 Having a client actively participate in choices abohe selection of career resources and
services can increase client's ownership in thenlag process and improve the likelihood of
successfully using assessment and information ressuAppropriately involving the client in
this process communicates an important messagen¢éhat she is capable of making a good
decision.

0 Examining potential multicultural factors that mighfluence the use of career resources (such
as the belief that informal verbal information frgmers and significant others is more valid than
formal published information).

3. Orienting — The guidance practitioner prepares the cliergftectively use career assessments and
information by:

0 Relating the use of recommended career assessarmghtsformation to what the client needs to
know and do to make a career choice.

0 Helping clients to understand the potential bengfitmitations, and functioning of career
assessments and information in relation to theatgo

o0 Promoting clients’ understanding of how to makeetifve use of assessments and information.

0 Modeling information-seeking behavior by showingeot how to locate and use assessments or
information.

4. Follow-up— The guidance practitioner checks to see thahtdihave appropriately used the career
resources and information that were recommendagdhive their goals and that they have a plan of
action for the future by:

0 Reviewing the client's experience in using caresseasments and information, as well as
identifying any problems that need resolving.

0 Reinforcing the client’s information-seeking belayvi

0 Reviewing the client's progress toward meeting tisher goals. If goals are still unmet,
recommend the use of additional career resourakseamices.
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